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Overview

Great Writing 4: Great Essays is the fourth book in the five-level Great Writing series of composition
books. Great Writing 4 provides introductory instruction and extensive practical exercises and activities in
essay writing at the high-intermediate and advanced levels. This book contains a wide variety of exercises
that offer practice in both working with the writing process and developing a final written product. We
assume that students can write good paragraphs and that what they need is instruction in, modeling of,
and guidance with writing essays.

There are as many ways to write essays as there are writers. Essay writing reflects a writer’s knowledge
of essay conventions as much as it reflects the writer’s creativity. Thus, essay writing is both a science and
an art. Since no art form can be “taught” precisely, this book offers models of good academic essays as the
basic level of essay writing from which students produce their own essays. We realize that some students
may not go beyond the level of the examples whereas other students may advance in their essay writing.

In this latest edition of Great Writing 4, we have made a conscious effort to include a wide array of
writing activities representing varying approaches to the teaching of writing. Although we realize that
few writing teachers are completely satisfied with any writing text, we believe that within this variety of
activities and approaches, most teachers will find what their students need in order to improve writing
skills, presented in a way that is compatible with how teachers think ESL writing ought to be taught. Also
new to this edition are vocabulary activities designed to enhance students’ word association skills and use
of collocations. Vocabulary mastery is a key ingredient in developing advanced writing skills.

We have designed this book for high-intermediate to advanced students. Depending on the class
level and the amount of writing that is done outside of class hours, there is enough material for 60 to 80
classroom hours. Provided that enough writing is done outside of the classroom, the number of classroom
instruction hours can be as little as 40.

Some of the highlights of Great Writing 4 include the following:

« Abundance of activities and writing practice We have made every effort to include more than
enough writing instruction and practice to eliminate the need for excessive ancillary materials.
The new third edition contains 120 activities, including 25 suggestions for additional essay
writing assignments. New to this edition, each unit contains a section focusing on timed writing.

In addition, the Brief Writer’s Handbook with Activities and the Appendices contain supplementary
practice in language usage and grammar. Most of these activities and practice exercises are based
on the 22 full-length example essays found throughout the text.

» Step-by-step instruction Some English learners are already good writers in their native language.
Great Writing 4 will allow these students to study the different rhetorical styles commonly used in
English writing. Other students need work in the basic steps involved in the process of composing
an essay. These students in particular will benefit from the step-by-step activities in Great Writing 4.
Of special interest are Appendix 1, Building Better Sentences, which contains guided activities to
improve students’ sentence combination skills, and the new Editing Your Writing section of the
Brief Writer’s Handbook with Activities, which provides a step-by-step introduction to the process
of identifying and correcting errors and rewriting drafts based on teacher feedback.

« Contextualized activities An important feature of Great Writing 4 is the inclusion of 22 example
essays distributed throughout the units. Many of the activities in this book are presented in the
context of these example essays. This provides learners with more input in English composition
and essay organization and cohesion.
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« Enhanced focus on vocabulary A piece of writing is often only as good as the writer’s ability to
use a wide range of appropriate vocabulary. To help our learners achieve this important goal, this
third edition includes more emphasis on vocabulary in six key ways:

1. More vocabulary items. We have revised some of the essays to include more words that will
help students improve their own writing.

2. More glossing. We have glossed more vocabulary items after the essays.

3. More recycling. 'We have intentionally recycled vocabulary items from unit to unit. With
increased exposure, students will learn not only the basic meanings of words and phrases,
but also acquire actual natural usage.

4. Practice of meaning. New to this edition, each unit contains a Word Associations activity that
allows students to check their understanding of the basic meaning of new vocabulary.

5. Practice of collocations. Also new to this third edition, each unit includes an activity on
collocations, which are words or groups of words that naturally and frequently co-occur with
a target word. Learning collocations will help students build on their bank of commonly used
phrases, which is the first step to incorporating those phrases into their writing.

6. Active use of vocabulary. While knowing word meanings may allow for passive recognition
in reading or listening, it is often insufficient for actual use in writing (or speaking). Students
need to practice these vocabulary items and collocations in their writing. To this end,
students are instructed to use some of the vocabulary items presented in the vocabulary
activities as they complete the end-of-unit assignment of writing an essay in the rhetorical
style covered in the unit.

« Focus on quality Composing an essay involves both a process and a product. All English learners
are rightfully concerned about their written products. For many students, not being able to write
effectively and easily in English is a major obstacle to their educational plans. Thus, the quality of
any written work is important. To this end, the activities in this book deal with elements that affect
the quality of a written product, including grammar, organization, and logic. Although in this
text there is information about both process and product in essay writing, it should be noted that
the focus is slightly more on the final written product. In addition, the Brief Writer’s Handbook
with Activities contains supplementary instruction in several key writing components, including
sentence types, grammar, and the use of connectors.

The best judge of which units and which activities should be covered with any group of students is
always the teacher. It is up to you to gauge the needs of your students and then match these needs with the
material in this book.

Text Organization

Great Writing 4 consists of two general sections. The first section consists of the five actual units that present
the features of a good essay and four kinds of essay writing. The second section includes the Brief Writer’s
Handbook with Activities and the Appendices, which contain ancillary and additional practice material.

Units 1-5

This section begins by teaching, in general terms, how to construct a five-paragraph essay. Unit 1
presents the overall organization of an essay. It also offers some specific suggestions for writing the
introduction of an essay, including how to write a good hook and a solid thesis statement. Students who
are already familiar with the essay form may skip most of the material in Unit 1. Units 2 through 5 teach
four different kinds of essays—narrative, comparison, cause-effect, and argumentative. These four essay
types can be covered in any order.

xi
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Brief Writer’'s Handbook with Activities

The Brief Writer’s Handbook with Activities offers additional support in both the process and the
mechanics of writing.

Understanding the Writing Process: The Seven Steps explains the seven steps in the process of
writing an essay and includes student examples for a few of the steps. Rather than merely listing the seven
steps as many books do, this section walks students through the step-by-step process.

New to this edition, the Editing Your Writing section guides students through the editing process.
Teachers often spend considerable time marking and commenting on student work, but many students
have difficulty incorporating teacher feedback as they write their next draft. While many textbooks offer
general advice on editing, students often need more specific and explicit advice. This innovative section
is meant to provide students with the step-by-step training they need to effectively integrate teacher
feedback as they rewrite their drafts. In Editing Your Writing, students analyze three versions of the
same student essay.

» Version 1 is an uncorrected draft of a student-generated timed writing assignment. Students read
the assigned writing task and then the original essay to compare the task and the overall product.
Students then read the essay for a closer inspection of the organization, grammar, vocabulary, and
writing style.

« Version 2 is the same essay with instructor comments. In this version, students can see what the
instructor has written. Students will see both positive and negative comments. An important
point here is for students to compare their comments after reading Version 1 with the teacher’s
comments. Which comments are similar? Which areas are different?

« Version 3 is the second draft of the work after the teacher’s comments. The writer has accepted
some of the teacher’s comments but appears to have rejected others, which is a very common
occurrence in all composition classes. Through guided questions, students are asked to identify
sections that were changed. Were the changes made in response to teacher comments, or were the
changes original changes initiated by the student?

The Sentence Types section defines the three basic sentence types in English, provides examples,
and reinforces the concepts through practice. The Additional Grammar Activities section provides
supplementary practice in some of the most common grammatical problems for English learners in the
context of paragraphs within whole essays. Many English learners see grammar as their biggest problem.
While other writing needs often deserve more attention, students recognize that their ability to express
themselves in English is limited by the level of their English proficiency. This section addresses this student
need for additional grammar practice. The Connectors section contains a list of useful connectors that
students can refer to as a resource for their writing, supplementing the Language Focus sections that deal
with connectors within the units.

Citations and Plagiarism is new to this third edition, but what it addresses is not a new challenge:
citing borrowed information in order to avoid plagiarism. In addition to the teaching notes within the
units, we have included a separate section on citations and plagiarism. For many students, the notion of
plagiarism is new. Many English learners find it difficult to paraphrase material because they either do
not understand the original material well enough in the first place or they do not have enough vocabulary
knowledge to express the same idea in their own words. Whether writers paraphrase or use an exact quote,
they need to learn how to cite the borrowed information to avoid plagiarism.

Appendices

Appendix 1, Building Better Sentences, is dedicated to sentence-combining skills. Individual sentences
taken from each of the example essays have been isolated and divided into short, choppy sentences that
students are asked to combine into longer sentences. This type of activity hones students’ skills in using
prepositional phrases, coordinating conjunctions, conjunctive adverbs, and other transitional devices to
write concise sentences. After completing the exercises, students are able to check their written products
with the original sentences found in the example essays.
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In Appendix 2, you will find peer editing sheets for students to use when they read each other’s work
and offer feedback. For each essay type, there is a peer editing sheet for the outline and another for the
essay. We believe that asking a student to comment on another student’s writing without guidance is poor
pedagogy and may result in hurt feelings for the writer. Not everyone is a good writer; therefore, we cannot

assume that a less capable writer is able to make useful comments on a better writer’s paper. Likewise, not
all good writers know how to guide weaker writers toward an improved essay. These peer editing sheets

provide structure and focused guidance to help everyone make useful comments. For those students who
are able to go beyond the basics, several of the questions are open-ended and invite additional comments.

Contents of a Unit

The common features of each unit are listed below. Although each unit has a specific writing goal
and language focus (listed at the beginning of the unit), the following features appear in every unit.

Example Essays

Because we believe that writing and reading are inextricably related, the example essays are often
preceded by short schema-building questions for small groups or the whole class. The answers to these
questions help students develop a mental image of the organization of the essay, which in turn helps
students understand how rhetorical patterns can aid in overall reading comprehension. Potentially
unfamiliar vocabulary is glossed. Example essays are usually followed by questions specifically
constructed to focus learners’ attention on organization, syntactic structures, or other essay features.

Writer’s Notes

Rather than large boxed areas of teaching overflowing with information, Great Writing 4 features
small chunks of writing advice under this heading. The content of these notes varies from brainstorming
techniques, to peer editing guidelines, to hints for generating supporting details, to plagiarism.

Language Focus

This section focuses students’ attention on word-level details that we believe are important to the kind
of essay featured in the unit. If students work with different writing devices, such as connectors, they will
be better equipped to use them in their own writing. Those students who need more practice should
work through any related additional practices in the “Additional Grammar Activities” section of the Brief
Writer’s Handbook with Activities.

Building Better Vocabulary

In this section, which is new to this edition, students will complete two vocabulary-building activities.
In these activities, vocabulary words have been taken from each unit’s writing, and special attention is
paid to building schema and collocations. In the first activity, Word Associations, the students identify
words that best relate to the target vocabulary word. This allows them to build connections to more words
and thus grow their vocabulary more quickly. The second activity, Using Collocations, builds students’
understanding that some words typically appear in conjunction with a certain word or phrase. This
knowledge helps students learn these specific word combinations, or collocations.

Building Better Sentences

After every example essay read, students are asked to turn to Appendix 1 and work on building better
sentences. This activity focuses on students’ sentence-level writing skills using content from the example
essays. For those students who lack confidence in producing longer or more complicated sentences, this
type of activity concentrates on the manipulation of words and ideas on the sentence level.

xiii
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Completing an Outline

In each unit, students are asked to read partial outlines and fill in the missing pieces. This strategy will
help develop students’ organizational skills in providing appropriate supporting details and in organizing
ideas within an essay.

Completing an Sample Essay

In Units 2 through 5, students are asked to fill in the missing supporting details in a partial essay,
which is a reinforcement of the model presented earlier in the unit. We designed this activity to give
further practice in writing supporting sentences in paragraphs.

Analyzing an Essay

For each essay type, students using Great Writing 4 are asked to read an essay and answer questions
that focus on various aspects of writing at the high-intermediate to advanced levels, such as recognizing
the topic sentence, identifying the use of examples as support, or discovering the writer’s purpose for
including certain information.

Topics for Writing
Each unit ends with an assignment to write an essay in the rhetorical style covered in the unit. For
further practice, we include a list of five additional writing ideas in each unit.

Timed Writing

One way to improve student comfort with the task of writing under a deadline, such as during a
testing situation, is to provide them with numerous writing opportunities while being timed. As a result, in
this third edition, the final activity in each unit features a timed writing assignment. This assignment can
be done alone or in conjunction with the editing approach introduced in the Editing Your Work section of
the Brief Writer's Handbook. Students are given a writing prompt and guidelines. Students are then given
five minutes to brainstorm ideas about the topic or create a brief outline, followed by forty minutes to write
their essay.

Although we have placed this Timed Writing as a final task within a unit, some teachers may prefer to
assign this topic as the first task of the unit. In this case, these teachers usually collect students’ work and
then have them rewrite it at the end of the unit. In this way, students have two opportunities to practice
composition while teachers only read and mark papers once.

Peer Editing

In these activities, student partners offer each other written suggestions for improving their essays.
Just as students have different writing abilities, they also have different editing abilities. For this reason,
we believe that students benefit from guided peer editing. After students write an outline, they can use the
peer editing sheet for outlines, which addresses content and organization. Students can receive valuable
advice from each other regarding thesis statements, topic sentences, supporting information, and logic
before writing the essay. The second peer editing activity is for the essay. Pairs of students exchange their
completed essays and offer written comments, using the peer editing sheet. We recommend that students
spend 15 to 20 minutes reading a classmate’s essay and writing comments according to the questions on
the peer editing sheet. Since a certain amount of trust and cooperation is involved in peer editing, it is
important to make sure that students work with peers they feel compatible with.
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About the Activities and Practices

Teachers have long noticed that students often do well with grammar in discrete sentences but may
have problems with the same grammar when it occurs in an essay. Consequently, most of the activities
and practices in Great Writing 4 work with complete essays or focus on one paragraph within an essay. For
example, instead of several unrelated sentences for practice with connectors, a complete essay is given to
work with. Our hope is that by practicing the grammatical problem in the target medium, students will
produce more accurate writing sooner.

The earliest ESL composition textbooks were merely extensions of ESL grammar classes. The activities
in these books did not practice English composition as much as they did ESL grammar points. Later
books, on the other hand, tended to focus too much on the composing process. We feel that this focus
ignores the important fact that the real goals of our English learners are both to produce a presentable
product and to master the composing process. From our years of ESL and other L2 teaching experience,
we believe that Great Writing 4 allows English learners to achieve both of these goals.

For the answer key, additional exercises, and other instructor resources, visit the Great Writing 4
instructor Web site at elt.heinle.com/greatwriting.

Additional exercises for each unit are available to students on the Great Writing 4 student Web site
at elt.heinle.com/greatwriting.

Xv
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ACTIVITY 1 Studying an Example Essay
Discuss the questions that come before the example comparison essay with a partner. Then read the essay.
Work with a partner to answer the questions after the essay.

In this essay, the writer compares some features of Brazil and the United States.

1. What do you know about the different cultural groups who live in Brazil and the United States?
2. What does the word individualism mean to you?

Not as Different as You Think

4 1 All countries in the world are unique. Obviously, countries are different from one another in
location, size, culture, government, climate, and lifestyles. However, many countries share some
surprising similarities. Some may think that because Brazil and the United States are in different
hemispheres, these two nations have nothing in common. On the contrary, they share many
similarities.

2 Oneimportant similarity is their size. Both Brazil and the United States are large countries.
Brazil covers almost half of the South American continent. Few Brazilians can say that they have
traveled extensively within the country’s borders. Because of Brazil's large size, its weather varies
greatly from one area to another. Like Brazil, the United States takes up a significant portion of
its continent (North America), so most Americans have visited only a few of the 50 states. In
addition, the United States has a wide range of climates. When the Northeast is experiencing
snowstorms, cities like Miami, Florida, can have temperatures over 85 degrees Fahrenheit.

3 Another similarity between Brazil and the United States is the diversity of ethnic groups. Brazil
was colonized by Europeans, and its culture has been greatly influenced by this fact. Howeves, the
identity of the Brazilian people is not solely a product of Western civilization. Brazil is a “melting
pot” of many ethnic groups that immigrated there and mixed with the native people. The United
States also has a diversity of ethnic groups representing the early colonists from northern Europe as
‘well as groups from Africa, the Mediterranean, Asia, and South America. The mixture of cultures
and custorms has worked to form ethnically rich cultures in both countries.

 hesslaphere: one half of the world diversity: variety

extensively: widely, over a large area soldly: exclusively

climate: the usual weather of a region over & custom: 2 learned social or cultural behavior
a period of time

Example Comparison Essay




Pad Building Better Vocabulary

Circle the word or phrase that is most closely related to the word or phrase on the left. If necessary, use
a dictionary to check the meaning of words you do not know.

1. diversity difference distance

2. customs shirts traditions

3. aconcept anidea music

4. remarkable repetitive amazing

5. ahemisphere in math class in geography class
6. to take root 10 begin to grow to refuse to grow
7. solely hardly only

8. sound misunderstood solid

9. likewise but also

10. aclimate weather yearly salary

Fill in cach blank with the word on the It that most naturally completes the phrase on the right. f necessary,
use a dictionary to check the meaning of words you do not kntow.

1. make / pay to. attention to something

2 on/to tobe vital (the planis success)

3. origin / oot to take

4, find / reach to adecision

5. at/in the differences size, cost, and color
6. advantage / time to take of

7. superior / ultimate our goal

8. likewise / significant a portion

9. common / contrary to have nothing in

10. groups / people ethnic
Building Better Vocabulary
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NEW TO THIS EDITION

———— Building Better Vocabulary

sections teach students how to
accurately and effectively use
written English.
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How quickly can you write in English? There are many times when you must write quickly,
such a5 on a test. It is important to feel comfortable during those times. Timed-writing practice can
‘make you feel better about writing quickly in English.

First, read the essay guidelines below. Then take out a piece of paper. Read the writing prompt
below the guidelines. As quickly as you can, write a basic outline for this writing prompt (including
the thesis and your three main points). You should spend no more than 5 minutes on your outline.

You will then have 40 minutes to write a 5-paragraph comparison essay about your topic. At the
end of the 40 minutes, your teacher will collect your work and return It to you at a later date.

Comparison Essay Guldelines
» Use the point-by-point method.
» Remember to give your essay a title.
+ Double-space your essay.
» Write as legibly as possible (if you are not using a computer).
o Includea ith a the and Jusion.
+Trytogh the end of the activity to review your work. Check
for spelling, verb tense, and subject-verb mistakes.
Compare two popular vacation destinations.

Additional Topics for Writing

n

For Instructor’s Resources like lesson-planning tips, please visit

elt.heinle.com/greatwriting.
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Exploring the Essay | unit ]_

GOAL.: To learn about the structure of an essay

What Is an Essay?

Essays are everywhere——in'books, magazines, newspapers, and other printed material. An essay is
a short collection of paragraphs that presents facts, opinions, and ideas about a topic. Topics can range
from a description of a visit to the beach to an argument for (or against) tax increases.

paragraphs. Each paragraph discusses one idea, often stated in the topic sentence of the paragraph. This
idea is related to the topic of the whole essay. The topic sentence of a paragraph can be located anywhere,
but the most common place is at the beginning of the paragraph.

The following illustration shows how letters, words, sentences, paragraphs, and essays are related.
Letters can be combined into a word. Words can be combined into a sentence. Sentences can be combined
into a paragraph. Finally, paragraphs can be combined into an essay. In this book, you will study essays.

letter

'

word

|

sentence

|

paragraph

- The focus
of this book

Connections

[ An essay usually has three to ten paragraphs. Most of the essays in this book have five or six
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Kinds of Essays

There are many different ways to write an essay. The method that a writer chooses is often based on
the topic of the essay. The writer needs to consider what kind of essay will convey his or her ideas in the
clearest and most accurate way. In this book, you will learn about four common kinds of essays: narrative,
comparison, cause-effect, and argumentative. Each of the next four units presents one of these kinds of
essay writing.

It is important, however, to note here that many writers use more than one method within the same
essay. For example, if you are comparing the lifestyles of actors and professional athletes, you might include
information about how actors and professional athletes get their start in their careers (cause-effect). You
might also give an account of a specific athlete’s story (narrative). In addition, your essay could include facts
and opinions about how one profession is more respected than the other (comparison and argumentative).
It is likely that a good writer will use more than one kind of writing in an essay. Once you learn about these
essay methods separately and become comfortable with them, you can experiment with weaving them
together to produce well-written essays in English.

For practice with identifying kinds of essays, try Unit 1, Activity 1 on the Great Writing 4 Web site:
elt.heinle.com/greatwriting

Writer’'s Note

Parts of an Essay

Notice that an essay has three basic parts: the introduction, the body, and the conclusion.
The introduction is the first paragraph, the conclusion is the last paragraph, and the body
consists of the paragraphs in between. You will study these three parts later in this unit.

Example Essays

Before you learn to write essays, it is helpful to study some example essays. In the next five activities,
you will read and study the content and organization of five example essays.

ACTIVITY 1 Studying an Example Essay
Discuss the questions that come before the example essay with a partner. Then read the essay. Work with

a partner to answer the questions after the essay.

This is a classification essay about household chores. The essay lists typical chores and explains what
the writer thinks about them.

1. How much time do you spend cleaning your house or apartment each week?

2. What is your least favorite household chore? Why?

UNIT 1 » Exploring the Essay
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Cinderella and Her Odious Household Chores

1 Almost everyone knows how the story of

Cinderella ends, but do people actually think

about how she spent her days before she met the

prince? Her daily routine was not glamorous.

She did everything from sweeping the floors

to cooking the meals. If someone had asked

Cinderella which chores she did not particularly

like, she probably would have answered, “Why,

none, of course. Housework is my duty!” In

today’s increasingly busy society, however, most

people admit that they have|definite dislikes|for

certain household chores. The top three of these unpopular tasks often include ironing clothes,

washing dishes, and cleaning the bathroom.

2 One of the most hated chores for many people is ironing clothes because it is not a task that

can be completed quickly or thoughtlessly. Each piece of clothing must bel handled individually, so

ironing a basket of laundry can take hours! After ironing a piece of clothing meticulously, which

!entails!smobthing out the fabric, following the seams, and getting the creases just right, it needs

to be put on a hanger as soon as possible. If not, this item might become wrinkled and need to

be ironed again. Perhaps the reason that ironing is not a favorite chore is that it\l:ﬂlirelxggljl’e/

attention to detail from beginning to end.

3 Another household chore that many people dislike is washing dishes. Of course, some people

claim that this chore is no longer a problem because dishwashers are available now! However, no

one would argue that dishes, silverware, and especially pofs and pans washed in a dishwasher

come out as clean as they do when washed by hand. For this reason, many people continue to

wash their dishes by hand, but they are not necessarily happy doing it. Washing dishes is a dirty

job that requires not only elbow grease to scrape food off the dishes but also patience to rinse and

dry them. In addition, unlike ironing clothes, washing dishes is a chore that usually must be done
|
\
|

every day. Regardless of how Cinderella felt about this particular chore, it is obvious that most
people do not enjoy doing it.

4  Although ironing clothes and washing dishes are not the most pleasant household chores,
perhaps the most dreaded chore is cleaning the bathroom. This task involves tackling three main :
areas: the bathtub, sink, and toilet. Because the bathroom is full of germs, a quick wiping of the |
surfaces is often not enough. As a result, strong bathroom cleansers are necessary to clean and :,
disinfect this room. The task of cleaning the bathroom is so unpleasant that some people wear
rubber gloves when they attempt it. The only positive point about cleaning the bathroom is that it
does not have to be done on a daily basis.

odious: very unpleasant silverware: eating utensils, such as forks, knives,
household: referring to the house and spoons
a chore: a specific task or job, usually done in the home elbow grease: physical strength, usually using
a routine: a set of actions done regularly .the hands
dreaded: feared

meticulously: thoroughly and carefully
entail: to include
wrinkled: having an unwanted line or crease

tackle: to undertake, begin
disinfect: to purify, eliminate germs

Example Essays 3
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5 Maintaining a house means doing a wide variety of unpleasant chores. Cinderella knew this,
and so does the rest of the world. Many individuals do not always have the luxury of hiring an E«
outside person to do their own housework, so they must make do with their own resources. Still
taking pride in the results of this hard work helps many 'people@ough the unpleasantness ¢f
these chores. e

make do: to manage with what is available

3. According to the author of this essay, what are the three least popular household chores?

/ [/ / ‘
WMMO 44“ d/ghes MWU@% JZUQ ///ﬂt‘i 120 e //\/W'/}Z%
d

% Writer’'s Note

The Hook

The opening sentence of any essay is called the hook. A hook in writing is used to “catch”
readers’ attention and grab their interest so that they will want to read the essay. (See pages
20-21 for more information about hooks.)

4. In a few words, describe the hook of this essay.

5. Do you think this hook is effective? Does it grab your attention? Why or why not?

6. How many paragraphs does this essay have? Which paragraph is the introduction?

Which paragraph is the conclusion? Which paragraphs make up the body?

7. In a few words, what is the general topic of this essay?

UNIT 1 ¢ Exploring the Essay
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8. Can you find a sentence in Paragraph 1 that tells readers what to expect in Paragraphs 2, 3, and 4?

Write that sentence here.

% Writer's Note

The Thesis Statement

In “Cinderella and Her Odious Household Chores,” the last sentence in Paragraph 1 is
the thesis statement. It states the main idea of the essay and tells what the organization of the
information will be. (See page 22 for more information about thesis statements.)

i O , R : o R o wER

9. What is the main idea of Paragraph 2?

 Writer's Note

The Topic Sentence

Every good paragraph has a topic sentence. The topic sentence tells the reader the main
topic of the paragraph. Sometimes it also gives the reader a hint about the writer’s purpose.

Can you find one sentence that introduces this idea? Write it here.

10. Write the topic sentences of Paragraph 3 and Paragraph 4.

Paragraph 3:

Paragraph 4:

Example Essays
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Writer's Note

! Supporting Sentences

' The supporting sentences in an essay are in the body. (See pages 28-32 for information
'\ about the body.) Supporting sentences always relate to the topic sentence of the paragraph

| in which they occur. Common supporting sentences give examples, reasons, facts, or more

‘ specific information about the topic. Without supporting sentences, an essay would be

0 nothing more than a general outline.

11. In Paragraph 2, the writer shows that people do not like to iron clothes. Write two of the supporting
sentences here.

12. In Paragraph 4, the writer suggests that cleaning the bathroom is not a fast chore. Write the sentence
in which the writer makes this point.

Writer's Note

The Conclusion

It is important for an essay to have a good conclusion. Notice that the writer mentions
Cinderella again in the last paragraph of “Cinderella and Her Odious Household Chores.” The
introduction and the conclusion often share some of the same ideas and words. (See page 33
for more information about writing the conclusion of an essay.)

13. Look at the last paragraph. Find the sentence that restates the thesis. Write that sentence here.

UNIT 1 ¢ Exploring the Essay
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Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “Cinderella and Her Odious Household Chores,” go to Practice 1 on page 162 in Appendix 1.

ACTIVITY 2 Studying an Example Essay

Discuss the questions that come before the example essay with a partner. Then read the essay. Work
with a partner to answer the questions after the essay.

In this narrative essay, the writer tells a story of a humorous language problem he experienced in Japan.
1. What are some words that cause problems for you in English? Why are they difficult?

2. Describe a situation in which you could not express yourself effectively in English. What did you do?

How Do You Say ...?

1 What would happen if you woke up one

day and suddenly found yourself in a world
where you could not communicate with anyone?
I am an English language teacher. In June 2004,

I accepted a job in a rural area of Japan called
Niigata and found myself faced with this
language problem. One event in particular
stands out as an example of my inability to
express my ideas to the people around me due to
my lack of vocabulary.

2 Thad been in Japan only a few days, and

I was feeling restless. I wanted to make some fresh bread, so I set out for the store with the
seemingly simple intention of buying some flour. I had taken some Japanese language classes before
Larrived in Japan. Although I knew my Japanese skills were limited, my lack of knowledge did not
stop me from going to the store to buy flour. I thought that I would locate the section where the
grains were displayed and find the bag that had a picture of either bread or flour on it.

3 The small town where I lived had only one tiny store. I wandered around the store a few times,
but I did not see a bag of anything that appeared to be flour. In the United States, flour usually comes
in a paper bag with pictures of biscuits or bread on it, so this is what I was looking for. I finally found
a few clear plastic bags that had bread crumbs inside, so I thought that flour might be located nearby.
No matter how many bags I examined, I could not find any flour.

B T SO e PO

e e .

B R R

rural: related to the countryside, the opposite of urban alack: a shortage

in particular: especially restless: impatient, agitated

stand out: to be different from the other members of set out for: to start going to a place i
the group seemingly: apparently, supposedly :

due to: because of a crumb: a tiny piece of food

Example Essays 7
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4 1 desperately wanted to ask one of the three elderly women
clerks where the flour was, but I could not do this simple task. I
knew how to ask where something was, but I did not know the
word for flour. I tried to think of how to say flour using different
words, such as white powder or the ingredient that you use to make
bread, but I did not know powder and I did not know ingredient.
Just then, I saw one of my students in the parking lot. I rushed
outside to his car and explained that I needed to know a word in
Japanese. “How do you say flour?” I asked. He quickly replied,
“That’s easy.” He then told me the word was hana.

5 I rushed back into the store, which was about to close for
the evening. I found one of the elderly clerks and asked in

my best Japanese, “Sumimasen. Hana-wa doko desu ka?” or
“Excuse me. Where is the hana?” The petite old woman said
something in Japanese and raced to the far right side of the
store. Finally, I thought, “I am going to get my flour and go home to make bread” However, my
hopes ended rather quickly when I followed the clerk to the produce section. I saw green onions,
tomatoes, and even pumpkins, but I could not understand why flour would be there. The woman
then pointed to the beautiful yellow chrysanthemums next to the green onions.

6 At first I was puzzled, but suddenlylit all made senie. I had been in the country long enough
to know that people in Japan eat chrysant i salads. I was standing in front of the flower
display, not the flour display. When I asked my student for the Japanese word for flour, I did not
specify whether I meant flour or flower because it had never occurred to me that grocery stores,
especially small ones, might sell flowers.

7 1did not buy any chrysanthemums that night. I was not able to find the flour, either. My lack of
knowledge about Japanese cuisine and my very limited knowledge of the Japanese language caused
me to go home empty-handed that night. However, I learned the often-underestimated value of
simple vocabulary in speaking a second language. For me, this event in a small store in rural Japan
opened my eyes to my lack of vocabulary skills.

produce: fresh fruits and vegetables puzzled: confused
a pumpkin: a large, round, orange fruit specify: to say exactly

a chrysanthemum: a type of flower empty-handed: without getting what you hoped to get

% Writer's Note

Five-Paragraph Essay

The most basic and versatile format for an essay consists of five paragraphs, and you will
see this format in many composition textbooks. In a typical five-paragraph essay, paragraph 1
introduces the topic, paragraphs 2-4 develop the topic by giving details, and paragraph 5
concludes the essay. An essay can range from three paragraphs to ten or more. In fact, notice
how Example Essay 2 has seven paragraphs. Regardless of the length of your essay, it should
always consist of an introduction, a body, and a conclusion.

UNIT 1 » Exploring the Essay
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3. In a few sentences, tell what happened in this story. Use your own words.

Ma% Lvau,/c/ Kai//,/;cu r/ .
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6. This essay tells a story. It is an organized sequence of events. This kind of essay is called a narrative
essay. (You will learn more about narrative essays in Unit 2.) Read the list of the main events in the
essay below and number the items from 1 to 12 to indicate the order in which the events took place.

The clerk took the writer to the produce section.

The writer asked the student for a Japanese translation.

oy (355 Xy

} 4. A good hook in an essay sometimes involves the reader in the information in the body of the essay.
Write the hook for this essay. :

I The clerk pointed to the flowers.

7 'The writer arrived in Japan.

{ _02_ The writer wanted to make some bread.

' __7LZ The writer spoke to an elderly clerk.

__ The writer realized that the student had not understood the question correctly.

The writer went home without the flour.

l Tﬁe writer looked all over the store for the flour.

[' L The writer saw one of his students.

L —/«) The writer studied Japanese.

_.%_ The writer went to the store.

_, Example Essays 9
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7. How many paragraphs are in this essay? In which paragraph does the writer reveal

what the problem is with the question he asked in Japanese?

8. Why does the writer include the information in Paragraph 62 (Hint: What supporting information
does the writer give to explain the language miscommunication?)

Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. Go to Practice 2 on
page 163 in Appendix 1 for further practice with “How Do You Say . .. ?”

ACTIVITY 3 Studying an Example Essay

Discuss the questions that come before the example essay with a partner. Then read the essay. Work
with a partner to answer the questions after the essay.

Which do you like better—the city or the countryside? Read this comparison essay about some
differences between these two types of places.

1. Describe the place where you grew up.

2. What were the best and worst things about living there?

10 UNIT 1 » Exploring the Essay
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The Urban and Rural Divide |

1 Imagine life in Tokyo. Now imagine life in a neighboring rural Japanese town. Finally,
picture life in Cairo, Egypt. Which of these last two places is more different from Tokyo? Many
people might mistakenly choose Cairo because it is not found in Japan. However, city dwellers
all over the world tend to have similar lifestyles, so the biggest differences are found between
Tokyo and its smaller neighbor. Urban people and rural people, regardless of their country, live
quite differently. Perhaps some of the most notable differences in the lives of these two groups
include the degree of friendliness between residents, the pace of life, and the variety of available

T

activities.

2 One major difference between growing up in the city and in the country is the degree

of friendliness. In large cities, residents often live in huge apartment buildings with hundreds

of strangers. These urban apartment dwellers tend to be Munknown faces and rarely

get to know their neighbors well. The situation in a small town is often just the opposite.
Small-town people generally grow up together, attend the same schools, and share the same
friends. As a result, rural people are much more likely to treat their neighbors like family and
invite them into their homes.

3 Another difference is the pace of life. In the city, life moves very quickly. The streets reflect
this Jpace and are rarely empty, even late at night. City dwellers appear to be racing to get
somewhere important.@ife for them tends to be a series of deadlines, In the country, life is much
slower. Even during peak hours, traffic jams occur less often than in a city. Stores close in the early
evening, and the streets do not come alive until the next morning. The people in small towns or
villages seem more relaxed and move in a more leisurely way. The pace of life in these two areas
|could not be more different/ i
4 A third difference lies in the way people are able to spend their free time. Although life in '
the city has its drawbacks, city dwellers have a much wider choice of activities that they can
participate in. For example, they can go to museums, eat in exotic restaurants, attend concerts,
and shop in hundreds of stores. The activities available to people in rural areas, however, are much
.more limited. It is rare to find museums or exotic restaurants there. Concert tours almost never
include stops in country towns. Finally, people who enjoy shopping might be disappointed in the
small number of stores.

5 Life in urban areas and life in rural areashl_ary in terms of human interactiorl pace of life, and
daily activities. Other important differences exist, too, but none of these makes one place better
than the other. The places are simply different. Only people who have experienced living in both
the city and the country can truly appreciate the unique characteristics of each.

e

B
.

urban: related to a city the pace: the speed, rate

a dweller: a person who lives in a place, resident wary: cautious, suspicious

regardless of: in spite of the deadline: the time limit for doing something
notable: important, worthy of notice peak: the highest, the top (amount)

the degree: the amount a drawback: a disadvantage, a negative point

Example Essays 1"
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3. What is the topic of this essay?

The writer’s purpose is to compare and contrast life in two locations. This kind of essay is called
a comparison essay. (You will learn more about comparison essays in Unit 3.)

4. What is the thesis statement?

5. In each paragraph, which type of location is always discussed first—rural or urban?

6. Which paragraph talks about activities in each area? Which place offers more

options for activities?

7. In Paragraph 3, the writer contrasts the pace of life in the two areas. Write the supporting sentences
for the pace of life in each area.

A. Urban

L.

Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “The Urban and Rural Divide,” go to Practice 3 on page 164 in Appendix 1.

12 UNIT 1 ¢ Exploring the Essay
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ACTIVITY 4 Studying an Example Essay

Discuss the questions that come before the example essay with a partner. Then read the essay. Work with a
partner to answer the questions after the essay.

This cause-effect essay tells about the connection between cancer and an unhealthy lifestyle.

. Do you think people are healthier now than in the past? Why or why not?
. What three changes could you make in your lifestyle to become healthier? Be specific.

Cancer Risks

1 Lung cancer kills more people in one year than all criminal
and accidental deaths combined. This statistic is shocking, but the
good news is that people are now well-informed about the risks
connected to lung cancer. They know that their risk of contracting
this terrible disease decreases if they either stop smoking or do not
smoke at all. Unfortunately, the same cannot be said about other
types of cancer. Many people are not aware that their everyday
behavior can lead to the development of different forms of cancer.
By eating better, exercising regularly, and staying out of the sun,
people can reduce their risks of cancer.

2 Instead of foods that are good for them, people often eat
unhealthy foods, such as hamburgers, french fries, and pizza.
These popular foods contain large amounts of saturated fat,
which is one of the worst kinds of fat. Although light and
fat-free products are constantly being introduced to the consumer market, many people still buy
foods that contain fat because they often taste better. However, eating fatty foods can increase

a person’s chances for some kinds of cancer. People do not eat as many fresh vegetables and fresh
fruits as they used to. Instead, they now eat a lot more processed foods that do not contain natural
fiber. Lack of fiber in a person’s diet can increase the chance of colon cancer. In the past, people
with less information about nutrition actually had better diets than people do today. They also had
fewer cases of cancer.

3 Many people today are overweight, and being overweight has been connected to some kinds
of cancer. Since television sets are now a standard piece of furniture in most living rooms, people
spend more time sitting down and mindlessly eating snacks than they did in the past. The first
generation of TV watchers started the couch potato boom, and today’s couch potatoes are bigger
than ever. Health experts warn that being overweight is a risk not only for heart disease but also

fiber: a plant material that is good for the digestive a couch potato: a person who spends a lot of time

system on the couch, usually watching TV
colon: an organ in the digestive system aboom: a sudden increase in popularity

diet: what a person eats, a special plan for losing weight

Example Essays
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. What is the writer’s main message in this essay?
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for certain kinds of cancer. The best way to attain a healthy weight is for people to cut back on

the amount of food that they consume and to exercise regularly. It is not possible to dojonly one

of these and lose weight permanently. The improved diet must be,in conjunction with &egu.lar
exercise. In the past, people did more physical activity than people do today. For example, people
used to walk to work; now almost no one does. In addition, people had jobs that required more
physical labor. Now many people have desk jobs in front of computers.

4  Finally, health officials aretg_rw the{ﬂnii;n’g’ri_sgin)the cases of skin cancer.
Many societies value a tanned complexion, so on weekends people tend to flock to the beach or
swimming pools and lie in the sun. Many of these people do not use a safe sunscreen, and the result
is that they often get sunburned. Sunburn damages the skin, and repeated damage may lead to skin
cancer later in life. Once the damage is done, it cannot be undone. Thus, prevention is important.

In the past, people did not lie in direct sunlight for long periods of time, and skin cancer was not

as prevalent adit is now. People have started to listen to doctors’ warnings about this situation, and
more and more people are using proper sunscreens. Unfortunately, millions of people already have
this potential cancer problem in their skin and may develop cancer later.

5 Cancer has been around since the earliest days of human existence, but only recently has the
public been made aware of some of the risk factors involved. Antismoking campaigns can be seen
everywhere—on billboazds, in television commercials, on the radio, and in newsprint. If the same
iven to proper diets, exercise, and sunscreens, perhaps the number of

overall cancer cases could be reduced.

R e

attain: to achieve astounding: amazing, surprising Eg

5
cut back on: to reduce the amount (of something) flock to: to go to a place in large numbers (as birds do) ‘é
in conjunction with: at the same time as, together with prevalent: common :

The writer presents several causes for the rise in the number of cancer cases. This kind of organization
is called a cause-effect essay. (You will learn more about cause-effect essays in Unit 4.) In this kind of
essay, the writer shows that one thing happened (effect) because something else happened first (cause).

. What is the thesis statement of this essay?

lv,, @a&‘mﬁ \IKHMW

. 'The thesis statement should tell the reader how the essay will be organized. What do you know about

the organization of the essay from the thesis statement?

UNIT 1 ¢ Exploring the Essay



www.frenglish.ru

6. In Paragraph 2, the writer states that many people eat unhealthy food. What supporting information
explains why this food is not healthy?

7. In Paragraph 2, the writer also explains why people enjoy eating unhealthy foods. Write
the reason here.

Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “Cancer Risks,” go to Practice 4 on page 165 in Appendix 1.

ACTIVITY 5 Studying an Example Essay

Discuss the questions that come before the example essay with a partner. Then read the essay. Work
with a partner to answer the questions after the essay.

Choosing a college is an important decision. This essay may help you decide what type
of college to attend.

1. What do you know about community colleges? How are they different from universities?

2. What are some things that students consider when they are choosing a college?

An Alternative to University Education

Example Essays 15
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1 A high school diploma is not the end of many people’s education these days. High school
students who want to continue their education generally choose one of two routes after
graduation. Some students opt to attend a community college and then transfer to a university
while others go directly to a university. Making this difficult choice requires a great deal of
careful thought. However, if the choice is based on three specific factors, @cost, location,
and quality of education, students will quickly see the advantages that attending a community
college offers.

2 Attending a community college is much cheaper than attending a university. For example,
tuition at a local community college might cost $2,000 per year, especially for residents of the area.
The same classes taken at a nearby university would cost almost $5,000. In addition, a university
would charge more for parking, photocopying at the library, cafeteria food, campus health clinic
services, and textbooks. No matter how the total bill is calculated or what is included, it is more
expensive to study at a l\ﬁiﬁrﬁt'y..’—’m -

3 Studying at a community college can be more convenient because of its location. Going

to a university often requires recent high school graduates to live far from home, and many of
them are reluctant to do so. These students are only seventeen or eighteen years old and may
have very little experience with being away from home. It is often difficult for these young
people to suddenly find themselves far away from their families. In addition, very few parents
are prepared to send their teenagers to distant universities. Because almost every area has a

community college, students who opt to go to a community college first can continue to be near
their families for two more years.

4 Finally, there are educational benefits to attending a community college. University life is
very different from community college life. A university campus offers a large variety of sports
events and social activities, and students can easily become distracted from their studies.
Community colleges, which typically have fewer students and extracurricular activities, may be
a better environment for serious study. In addition, the library facilities at a community college,
though not as large as those at a university, are more than sufficient for the kind of work that

is required in first- or second-year courses. Class size is also an issue to consider. Introductory
courses at universities often have 50, 60, or even 100 students. In such large classes, student-
teacher interaction is minimal, and learning can be more difficult for some students. Finally,
the teaching at community colleges is often better than the teaching at a university. Professors at
community colleges have the same credentials as those at universities, but community college
professors spend most of their time teaching instead of conducting research, as university
professors have to do.

5 'The decision to enter a university directly or to attend a community college for the first

two years after high school can be difficult. Community colleges are not as glamorous as large
universities. They are often seen as second-rate alternatives to the more well-known universities.
However, based on the three important factors outlined above—cost, location, and quality of
education—it is clear that for many students, choosing a community college is the smarter

L e e

e

thing to do.

opt to: to choose to (do something) reluctant: hesitant

namely: such as, for example, that is minimal: the least amount possible
tuition: money paid for classes credentials: qualifications

R T
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3. What two things are being compared in this essay?

Which one does the writer think is better?

In essays like this one, the writer is comparing two or more things. However, unlike the writer of

“The Urban and Rural Divide” (Example Essay 3, page 11), the writer of “An Alternative to University

Education” compares community colleges and universities with the intention of persuading the reader
that community colleges are often better for new high school graduates. This kind of essay is called

an argumentative essay. (You will learn more about argumentative essays in Unit 5.) Some books call

this type of essay a persuasive essay.

4. What is the organization of this essay? Fill in the blanks of this simple outline with the words
that are missing.

Topic: The Advantages of Community Colleges

I. Introduction (Paragraph 1)

Thesis statement:

II. Body

A. Paragraph 2 topic:
1. Tuition

a. Community college: $

b. :$

2. Other costs

a. Parking

b.

C.

d. Health clinic services

€.
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B. Paragraph 3 topic: Location
1. Better for students

a.

b.

2. Better for parents

C. Paragraph 4 topic:

1. Distractions of university

2. Community college: Quiet campus

4. Class size

v

. Quality of teaching

III. Conclusion (Paragraph 5)

5. The writer discusses three factors—cost, location, and quality of education—in the decision about
what kind of college to attend. Can you think of two other factors that the writer could have used?

6. Before you read this essay, did you know much about this topic? What was your opinion before you
read this essay? (Check all possible answers.)

__\/ Ithought that attending a university directly after high school was better.
__ Ithought that attending a community college after high school was better.
_____Ithought that a university offered a better education than a community college.
I thought that a community college offered a better education than a university.
I thought that a university was cheaper than a community college.
VoI thought that a community college was cheaper than a university.
I did not know much about university education.
__/__1did not know much about community college education.
7. Did your opinion about community colleges change after you read “An Alternative to University

Education”? In other words, did the writer persuade you to change your mind about community
colleges?
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8. Which part of the essay was the most persuasive for you?

9. If your answer to Item 7 is yes, tell why your opinion changed. If your answer to Item 7 is no, write
three specific reasons why you still believe a university is a better choice.

Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “An Alternative to University Education,” go to Practice 5 on page 166 in Appendix 1.

Writing the Introduction

The introduction is the first part of an essay, usually the first paragraph. The introduction does not
have to be written first however. Some writers design and write this part of the essay last or at another
point in their writing process.

From the basic outline that follows, you can see how the introduction fits into the essay.

L. Introduction (usually one paragraph)
I1. Body (one to four paragraphs)
I1I. Conclusion (usually one paragraph)

There are many ways to write an introduction. Some writers pegin with a question} Other writers give
bac nd information|about the topic. The kind of introduction you choose depends on how you want
to present the topic and the kind of essay you decide to write.

What Is in the Introduction?

The introduction for most essays is one paragraph. This introductory paragraph usually consists of
three parts:

1. The hook
INTRODUCTION = { 2. Connecting information

3. The thesis statement (or writing plan)

Now look at each of these parts to see what they are and how they work in the introduction.

Writing the Introduction
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The Hook

The hook is the opening statement or statements of an essay. Just as people use a hook at the end of
a fishing pole to catch a fish, writers use a hook to catch the readers’ attention. If a hook does its job well,
readers will want to read the rest of the essay after they have read the hook. Writing a good hook is not
easy. It requires a great deal of thought and practice.

There are many different ways to write a hook.

1. Aska question. If readers want to know the answer to the question, they are “hooked” and will
read the essay. For example, a writer might begin an essay about the need for more government
regulation of medicine with this question:

How many people take medicine—even simple aspirin—every day?

Most readers will not know the answer to this question, but they will probably be interested and
want to find out more about the topic.

2. Use an interesting observation. Here is an example:
Asian economists are not sleeping well these days.

This observation makes readers want to know why economists are not sleeping well. This hook
leads to the main idea of the essay, which will highlight the three main causes of recession in Asia.

Here is another example of an observation hook full of interesting details that leads readers to
the topic of international trade:

The average Canadian is proud to be Canadian and can easily talk about the
benefits of living in Canada. However, many Canadians drive Japanese or
German cars to work every morning. They wear cotton shirts made in Honduras
and pants made in Bangladesh. Their dinner salad may contain tomatoes from
California and salad dressing from France. Before going to bed, Canadians will
most likely watch their favorite TV programs on a Japanese or Korean television.

3. Use a unique scenario to catch readers’ attention. Here is an example:

Traveling at more than one hundred miles an hour, he feels as though he is not moving. He is
engulfed in complete silence. For a moment, it is as if he has entered another dimension.

Are you hooked? Do you want to read the rest of the essay? This essay is about the exciting sport
of skydiving.

4. Begin with a famous quote. Study this example:
“I have a dream.”

Many readers may think that this hook will lead into a discussion of Martin Luther King, Jr’s life
or his struggles. In fact, this hook begins an essay on the topic of sleep patterns.
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5. Use a surprising or shocking statistic. Here are two examples:

Over 20,000 people in the United States are killed in alcohol-related traffic accidents every year.
If world temperatures continue to rise, Singapore and New York may be under water by the year 2050.

For practice with identifying the hook, try Unit 1, Activity 2 on the Great Writing 4 Web site:
elt.heinle.com/greatwriting

Writer's Note

Hook versus Main ldea

In English writing, the main idea, or thesis, of an essay is usually in the introduction,
but it is not often the first sentence. (The hook is usually the first sentence or the first few
sentences.) You can begin an essay with a sentence stating the main idea:

This essay will talk about the most embarrassing day of my life.
or
There are three ways to curb your appetite.

However, in academic writing, beginning with a sentence that plainly states the main idea is
not preferred. Because it gives away the main idea of the essay too soon, your readers may not
be interested in reading the rest of your essay. Stating the main idea will not grab your readers’
attention, so be sure to begin your essay with an interesting hook.

For practice with the hook versus the main idea, try Unit 1, Activity 3 on the Great Writing 4 Web site:
elt.heinle.com/greatwriting

Connecting Information

After the hook, the writer usually writes
connecting information, or three to five sentences
that help connect the reader to the topic. These
sentences can be background information about the
topic or they can be examples. The following sentences
from Example Essay 1 on pages 3—4 give examples of
how Cinderella probably spent her days before she met
the prince:

Her daily routine was not glamorous. She did
everything from sweeping the floors to cooking
the meals. If someone had asked Cinderella which
chores she did not particularly like, she probably
would have answered, “Why, none, of course.
Housework is my duty!”

From these sentences, the reader has a good idea
of what the topic might be—unpleasant household
chores.

Writing the Introduction 21
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Writer's Note

What Does the Reader Know?

A good writer does not jump into a topic too quickly. First, a good writer tries to imagine
what the reader already knows about the topic. Then the writer can focus on bridging the gap
between what the reader knows and what he or she needs to know about the topic. It is very
important to keep the reader (the audience) in mind when writing academic essays.

The Thesis Statement

The thesis statement, or writing plan, is usually the last part of the introduction. It can be one or two
sentences long. In the thesis statement, the writer tells the reader what to expect in the essay. Basically,
there are two kinds of thesis statements—stated and implied. (They may also be called direct and indirect
thesis statements.)

Stated Thesis Statement Some writers want to give a specific outline of their essays in their thesis
statements. Read the following example:

The main problems facing South American countries are a lack of job opportunities for citizens,
increasing demand for better health care, and limited university programs for poor students.

From this statement, the reader knows that the body of the essay has three main parts. The first part
will discuss job opportunities, the second part will talk about health-care needs, and the last part will talk
about university programs for poor students. This kind of thesis statement is called a stated thesis.

Implied Thesis Statement Other writers are not so direct. Discussing a similar topic as the previous
example, these writers might use this statement:

The important problems facing South American countries today require immediate attention.

From this statement, the reader expects to find a discussion of problems in South America. The reader
is not given the specific information that will follow in the essay, but the general topic is clear. In this
case, the reader must continue reading to find the supporting ideas of the argument. This kind of thesis
statement is called an implied thesis.

Both stated and implied thesis statements are acceptable. It is up to the writer or the instructor to
decide which approach to take.

For practice with identifying the type of thesis statement, try Unit 1, Activity 4 on the Great Writing 4
Web site: elt.heinle.com/greatwriting

UNIT 1 ¢ Exploring the Essay



Practice with Hooks and Thesis Statements

The following activities will give you practice writing hooks. You will also compare your hooks with
hooks written by your classmates. This will help you improve your understanding of how hooks work in
essay introductions. Be prepared to explain why you think your hook will attract readers’ attention and
make them want to read the essay. You will also practice writing and identifying thesis statements.

ACTIVITY 6 Practice with Hooks

In this argumentative essay, the writer argues that mandatory retirement should be abolished. The essay
begins with the connecting information. First, read the entire essay. Then go back and write three possible
hooks that would capture the readers’ attention.

¥ PERSONS OVER THE §

AGE OF 65 :
NEED NOT APPLY %

No More Mandatory Retirement i

1 Hook1:

Hook 2:
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Hook 3:

2 x”ﬁWm’!ﬁ?ﬁ'"«"%@F‘g‘”“lﬁ

Traditionally, people retire from their jobs when they reach the age of 65. In some jobs, this is not

an option but a requirement. Mandatory retirement for capable workers is wrong because it violates
personal choice, discriminates against senior citizens, and wastes valuable skills as well as money.

2 One reason that mandatory retirement is wrong is that it takes away an individual’s personal
choice of either continuing to work or retiring. The older working person should have the right
to choose his or her retirement age. A person’s right to life, liberty, and the pursuit of happiness
(as written in the Declaration of Independence) is a very special thing. Forced retirement takes
away people’s livelihood, deprives them of their freedom to choose how to spend their time, and
prevents them from pursuing happiness.

3 Second, mandatory retirement is surely a form of age discrimination. A young person might
wonder why an older worker should be kept on the payroll when the company could hire someone
who is younger and more creative. However, a younger person would not necessarily be a better or
more creative worker. Age does not indicate the quality of a person’s work. Many well-known artists,
politicians, and writers developed their best works after the age of 60. The common belief that a
person’s mind slows down after a certain age is nothing but a misconception.

4 In addition to the previous two points, quality of work is another important issue.

Older employees have knowledge and experience that can truly be beneficial to a company.
Unfortunately, many employers disregard this fact. Captain Al Haynes, aged 58, was able to land
a DC-10 that was out of control so that 186 of the 296 people aboard survived when it crashed.
The aircraft manufacturer simulated the same situation 45 times, and not one time did they have
a successful landing. Safety experts agree that the high survival rate among the passengers on the
flight was due to Captain Haynes’s aviation skills. It is doubtful that a less experienced pilot could
have accomplished this feat. However, two years later, Captain Haynes had to retire because he had
reached the age of 60, the mandatory retirement age for pilots in the United States.

5 Many people, especially fresh college graduates, do not agree that retirement should be an
option. They are worried that if older workers are allowed to continue in their jobs, there will
not be enough openings for younger people. However, is there really a danger that older people
will take away job opportunities from younger people? This situation is unlikely because younger
workers and older workers rarely compete for the same jobs. The reality is that older workers
rarely seek entry-level positions. Therefore, employers should start looking for ways to attract
experienced workers, not retire them.

6 In conclusion, the age of retirement should be decided by an individual’s economic need,
health status, and personal preference. People’s lives are their own, and they should be allowed to
live them to their fullest potential. Without a doubt, mandatory retirement goes against fulfilling
this potential and should not be a part of modern society.

|
|
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In pairs or small groups, share the three hooks that you wrote with your classmates. Are any of them similar?
Explain why you think your hooks will grab readers’ attention.
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ACTIVITY 7 Thesis Statement Questions

Answer these questions about the thesis statement in “No More Mandatory Retirement.”

1. What is the thesis statement in the essay?

2. Is this a stated or implied thesis statement? Give the reason for your answer.

3. Rewrite the thesis statement using the alternative form.

Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “No More Mandatory Retirement,” go to Practice 6 on page 167 in Appendix 1.

ACTIVITY 8 More Practice with Hooks

This comparison essay compares two different types of jobs. The essay begins with the connecting information.
First, read the whole essay. Then go back and write three possible hooks that would capture the readers’ attention.

Writing the Introduction
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The Truth about Coaches and Business Managers

1 Hook 1:

s

Hook 2:

Hook 3:

Coaches work outdoors while business managers stay in offices. Coaches train athletes’ bodies,
but managers are more focused on detail-oriented matters. These differences, however, pale in
comparison to the similarities shared by the two professions, for the main functions of athletic
team coaches and business managers are very closely related. *”
2 One of the most fundamental similarities between athletic team coaches and business
managers is the task of leading the team members or employees. Coaches are responsible for
training their athletes and focusing on each individual’s strengths and weaknesses. Coaches also
give directions to their players to improve their performance and commonly give feedback after

a game. Similarly, business managers are responsible for the proper training of their employees.
Managers use their people skills to ensure that each worker is put in the job that suits his or her
abilities best. In addition, managers typically give periodic reviews of their employees as feedback
on their job performance.

3 Another important similarity between the two professions is the ability to solve problems
between teammates or employees. Athletes tend to be very competitive, and often this
competitiveness leads to arguments in practice and during games. Coaches know that this
behavior is not productive in leading the team to victory, so they often act as intermediaries. They
listen to both sides and usually come up with words of wisdom or advice to straighten out the
problem. In the same way, a manager is often asked to mediate between two or more employees
who might not be getting along in the office. Managers know that teamwork is vital

to productivity, so they are trained to make sure that the workplace runs smoothly.
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4  Finally, both coaches and managers must represent their subordinates to the members of higher
management. Many social groups function as hierarchies, and the locker room and office are no
different. Coaches are regularly asked to report to the team owners with updates on the season. They
write up reports to keep the owners informed about who is doing well, who is injured, and who is not
performing up to par. In addition, they serve as the players’ spokespersons. If players have a particular
problem related to something other than their athletic performance, it is usually the coaches who end up
speaking with the owners on the players’ behalf. Like coaches, business managers are the links between
the CEOs and lower-level employees. The business managers are given the tasks of overseeing employees
and serving as go-betweens. Top management wants to remain aware of what is happening in the
company, but they usually do not have the time to deal with such details. Business managers, therefore,
serve as spokespeople to both ends of the hierarchy.

5 On the surface, the two occupations seem completely unrelated. The coach works outdoors
and handles the pressures of physical exercise and game strategies while the business manager
works in a formal environment surrounded by modern technology. Upon further inspection,
however, these two occupations are very closely related. Both coaches and managers are the glue
that holds the members of the team together.

e i i
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In pairs or small groups, share the three hooks that you wrote with your classmates. Are any of them similar?
Explain why you think your hooks will attract readers’ attention.

ACTIVITY 9 Thesis Statement Questions
Answer these questions about the thesis statement in “The Truth about Coaches and Business Managers.”

1. What is the thesis statement in the essay?

2. Is this a stated or implied thesis? Give the reason for your answer.

3. Rewrite the thesis statement using the alternative form.

Writing the Introduction 27
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Building Better Sentences

Correct and varied sentence structure is essential to the quality of your writing. For further practice
with “The Truth about Coaches and Business Managers,” go to Practice 7 on page 168 in Appendix 1.

Writing the Body

The body of an essay is the essay’s main part. It usually consists of three or four paragraphs between
the introduction and the conclusion. The body follows a plan of organization that the writer usually
determines before he or she starts writing. This organization varies depending on the kind of essay you
are writing,

You can write the organizational plan of your essay in an outline. There are different levels of
outlining. A general outline includes the main points, while a specific, or detailed, outline includes notes
on even the smallest pieces of information that will go into the essay. It is much easier to write an essay
from a specific outline than from a general outline. However, most writers start with a general outline first
and then add details.

Writer's Note

Using an Outline

The best essays have well-planned outlines that are prepared before the writer starts
writing. By spending more time in this pre-writing stage, the writer can organize his or her
thoughts, often moving them around until the information looks cohesive in the outline. Once
it is time to write the essay, the organization and flow of ideas will have already been reviewed.

Here is a general outline and a specific outline for Example Essay 7, “The Truth about Coaches and
Business Managers,” pages 26-27. Read and compare the two outlines.

General Outline Specific Outline
I. Introduction I. Introduction

A. Hook: Pose a question A. Hook: Are athletic coaches similar to
business managers?

B. Connecting information B. Connecting information: They work
in different places and focus on
different jobs.

C. Thesis: Similarities in coaches’ and C. Thesis: The two professions share many

managers’ jobs similarities, for the main functions

of athletic team coaches and business
managers are very closely related.
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II. Body II. Body
A. Similarity 1: Leading the athletes A. Similarity 1: Leading the athletes
and employees and employees

1. Coaches train athletes
a. Focus on strengths
b. Focus on weaknesses
c. Give feedback

2. Managers train employees

a. Put employees in jobs that fit
them best

b. Perform job reviews
B. Similarity 2: Solving problems B. Similarity 2: Solving problems
1. Coaches listen to athletes
a. Stop fights
b. Actas go-betweens
2. Managers mediate in office

a. Stress importance of teamwork
with employees

b. Try to get officemates to cooperate

C. Similarity 3: Representing the athletes C. Similarity 3: Representing the athletes
and employees and employees

1. Coaches to owners

a. Give updates to owners

b. Discuss athletes’ problems
2. Managers to CEOs

a. Maintain control on behalf
of the bosses

b. Update the CEOs on employee issues

III. Conclusion III. Conclusion: Both careers are fundamental
Focus on maintaining communication in improving communication and keeping
the team together.

L R T
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Practice with Outlining an Essay

General Outline

ACTIVITY 10 Making a General Outline

Here is a general outline for Example Essay 2, “How Do You Say . . . 2" on pages 7-8. Read the essay again
and complete this outline.

Title:

L. Introduction (Paragraph 1)
A. Hook: Ask a general question

B. Connecting information

C. Thesis statement:

II. Body

A. Paragraph 2 topic sentence:

B. Paragraph 3 topic sentence:

C. Paragraph 4 topic sentence:

D. Paragraph 5 topic sentence:

E. Paragraph 6 topic sentence: At first | was puzzled, but suddenly it all made sense.

III. Conclusion (Paragraph 7)
A. End of action

B. Restatement of thesis

UNIT 1 ¢ Exploring the Essay
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Specific Outline

ACTIVITY 11 Making a Specific Outline

Here is a specific outline for Example Essay 1, “Cinderella and Her Odious Household Chores,” on pages 3—4. Read
the essay again and complete this outline. You may use complete sentences if you wish, but be sure to include all of
the specific information.

I. Introduction (Paragraph 1)

A. Hook:

B. Connecting information:

C. Thesis statement:

II. Body

Title:
1
A. Paragraph 2 |
|
|

1. Topic sentence (Chore #1):

2. Supporting ideas
a. Attention to detail
(1) Smoothing out the fabric
(2) Following the seams
3)
4)

b. Problem:
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B. Paragraph 3

1. Topic sentence (Chore #2):

2. Supporting ideas
a. Why we cannot depend on dishwashers
b. Negative aspects of this chore
(1) Elbow grease
(2)
3)

C. Paragraph 4

1. Topic sentence (Chore #3):

2. Supporting ideas
a. Tasks

1)

(2) Cleaning the sink

(3) Cleaning the toilet
b. Negative aspects

(1) Bathroom is full of germs
(2)

c. Positive aspect:

III. Conclusion (Paragraph 5)

A. Maintaining a house includes chores.

B. People get through the three odious chores by taking pride in doing a good job.

Writer’s Note

Outline Length

If your outline is too long, combine some of the ideas or eliminate ideas that do not add
interest to the essay.

UNIT 1 ¢ Exploring the Essay
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Writing the Conclusion

Some people think that writing the conclusion is the hardest part of writing an essay. For others,
writing the conclusion is easy. When you write a conclusion, follow these guidelines:

1. Let the reader know that this is the conclusion. You can mark the conclusion with some kind of
transition or connector that tells the reader that this is the final paragraph of the essay. (See the
Brief Writer's Handbook with Activities, pages 156-157, for a list of connectors.) Here are some
examples:

In conclusion, From the information given, To summarize,
Sometimes the first sentence of the conclusion restates the thesis or main idea of the essay:
As previously noted, there are numerous problems that new parents face today.

2. Do not introduce new information in the conclusion. The conclusion should help the reader to
reconsider the main ideas that you have given in the essay. Any new information in the concluding
paragraph will sound like a continuation of the body of the essay.

3. Many writers find the conclusion difficult to write. It requires a great deal of thought and creativity,
just as writing a good hook or thesis statement does. The kind of essay you are writing may
determine the way you end the essay; however, the following ideas can be helpful for any essay.

a. The final sentence or sentences of an essay often give a suggestion, an opinion, or a prediction
about the topic of the essay.

o Suggestion: In order for young people to successfully learn a language, parents need
to encourage them at an early age.

o Opinion: Learning a second language at an early age is, in effect, a smart choice.

« Prediction: If more young people were bilingual, perhaps they would better understand
the complex world around them.

b. Sometimes the final sentence or sentences simply say that the issue has been discussed
in the essay with so many strong, persuasive facts that the answer to the issue is now clear.

Once aware of this information, any reader would agree that bilingual education
is an excellent educational opportunity.

For practice with identifying types of concluding sentences, try Unit 1, Activity 5 on the Great Writing 4
Web site: elt.heinle.com/greatwriting

% Writer’'s Note

Checking the First and Last Paragraphs

After you write your essay, read the introductory paragraph and the concluding paragraph.
These two paragraphs should contain similar information.

For practice with checking the first and last paragraphs, try Unit 1, Activity 6 on the Great Writing 4
Web site: elt.heinle.com/greatwriting
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Vaod Building Better Vocabulary

Circle the word or phrase that is most closely related to the word or phrase on the left. If necessary, use a
dictionary to check the meaning of words you do not know. The first one has been done for you.

. achore

alack

the produce
rural

wary
tuition
reluctant

a drawback

aroutine

. prevalent

pleasant
enough not enough
food items purchased items
many people few people
confident suspicious
money work

repetitive hesitant
negative positive
surprising habit

common rare

Fill in each blank with the word on the left that most naturally completes the phrase on the right. If necessary,
use a dictionary to check the meaning of words you do not know. The first one has been done for you.

9.

10.

. computer / basis

has / makes

. by /with
. claim / entail

. with / as

detergent / grease

of / against

glamorous / management
fat / wide

tackle / wrinkle
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Original Student Writing

* Writer's Note

Understanding the Writing Process: The Seven Steps

There are many ways to write, but most good writers follow certain steps in the writing

process.
Step 1:
Step 2:

Step 3:

Step 4:

Step 5:

Step 6:

Step 7:

Choose a topic. Ideally, the topic should be something that interests you.

Brainstorm. Write down as many ideas as you can about your chosen topic; you
will move things around and change ideas as you reach Step 3.

Outline. Once you have a topic and a thesis statement, it is time to put your ideas
into a logical format. Write an outline to help you organize how you will present
your ideas.

Wrrite the first draft. Use the information from your brainstorming session and your
outline to write a first draft. At this stage, do not worry about errors in your writing.
Focus on putting your ideas into sentences.

Get feedback from a peer. The more feedback you have, the better. Your classmates
can help you with the content and organization of your paper, as can your instructor.

Revise the first draft. Based on the feedback you receive, consider making
some changes.

Proofread the final draft. Review the final paper before you turn it in. Be sure it is
typed, double-spaced, and free of any grammatical and spelling errors.

For more detailed information on the seven steps of the writing process, see the Brief
Writer’s Handbook with Activities, pages 131-138.

ACTIVITY 14 Essay Writing Practice

Write an essay on one of the following suggested topics. Depending on the topic that you choose, you may need
to do some research. Use at least five of the vocabulary words or phrases presented in Activity 12 and Activity
13. Underline these words and phrases in your essay. Before you write, be sure to refer to the seven steps

in the writing process in the Writer’s Note above.
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Additional Topics for Writing

TOPIC1: Write an essay about an important event that changed your life, such as marriage, the birth
of a child, moving to a foreign country, or the loss of someone close to you.

TOPIC 2: Describe a festival or celebration in your culture. Discuss the history of the event, its meaning,
and how it is celebrated.

TOPIC 3: Many inventions of the twentieth century, such as the cell phone or laptop computer, have
changed our lives. Write an essay in which you discuss the effects of one recent invention
on society.

TOPIC4: Some people say that individuals are born with their intelligence and that outside factors do
not affect intelligence very much. They believe that nature (what we are born with) is more
important than nurture (environment). Other people say that intelligence is mainly the result
of the interaction between people and their environment. These people believe that nurture is
more important than nature. Write an essay in which you defend one of these points of view.

TOPIC5: Write about a movie that you saw recently. Begin by summarizing the story; then tell what
you liked and did not like about it.

 Timed Writing |

How quickly can you write in English? There are many times when you must write quickly,
such as on a test. It is important to feel comfortable during those times. Timed-writing practice
can make you feel better about writing quickly in English.

First, read the essay guidelines below. Then take out a piece of paper. Read the writing prompt
below the guidelines. As quickly as you can, brainstorm some ideas about this essay topic. You
should spend no more than 5 minutes on brainstorming.

You will then have 40 minutes to write a basic 5-paragraph essay about your topic. At the end
of the 40 minutes, your teacher will collect your work and return it to you at a later date.

Essay Guidelines
» Remember to give your essay a title.
« Double-space your essay.
« Write as legibly as possible (if you are not using a computer).

« Include a short introduction (with a thesis statement), three body paragraphs,
and a conclusion.

« Try to give yourself a few minutes before the end of the activity to review your work. Check
for spelling, verb tense, and subject-verb agreement mistakes.

What are the benefits of knowing a second language?

UNIT 1 ¢ Exploring the Essay
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Narrative Essays Unit

GOAL: To learn how to write a narrative essay

*Language Focus: Connectors and time relationship words

What Is a Narrative Essay?

A narrative essay tells a story. Telling stories has always been an important part of human history.
Another word for story is narrative. Even though the narrative essay has the same basic form as most other
academic essays, it allows the writer to be more creative than academic essays usually do.

Several important elements make up a story:

Setting The setting is the location where the action in a story takes place.

Theme The theme is the basic idea of the story. Very often the theme will deal with a topic
that is common in life or human nature, such as greed, envy, love, independence,
and courage.

Mood The mood is the feeling or atmosphere that the writer creates for the story. It could be
happy, hopeful, suspenseful, or scary. Both the setting and descriptive vocabulary create
the mood in a narrative.

Characters The characters are the people in the story. They are affected by the mood of the story,
and they react to the events in which they are involved.

Plot The plot is what happens in the story, that is, the sequence of events. The plot often
includes a climax or turning point at which the characters or events change.

For practice with identifying the elements of a story, try Unit 2, Activity 1 on the Great Writing 4
Web site: elt.heinle.com/greatwriting
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The Introduction

The introduction of a narrative essay is
the paragraph that begins your story. In the
introduction, you describe the setting, introduce
the characters, and prepare your audience for
the action to come. Of course, the introduction
should have a hook and a thesis.

The Narrative Hook

You learned in Unit 1 that the hook in an
essay is the part of the introduction—usually
the first few sentences—that grabs readers’
attention. Hooks are especially important in
narrative essays because they help set the stage for the story. The hook makes readers start guessing about
what will happen next. Let’s look at the hook from Example Essay 8 that you will read in Activity 2.

I had never been more anxious in my life. I had just spent the last three endless hours
trying to get to the airport so that I could travel home.

Does this hook make you want to know what happened to the narrator? The hook should make the
reader ask wh- questions about the essay. You may have thought of questions like these when you read
the preceding hook:

o Who is the narrator and why is he or she anxious?
o Where is the airport?
o What made the trip to the airport seem endless?

+ Why is this person going home?

ACTIVITY 1 Identifying Hooks

Read the sentences below. Which three sentences would not be good hooks for a narrative essay? Put an X next to
these sentences. Be ready to explain why you think these sentences do not work well as hooks for narrative essays.

1. ____ The roar of race-car engines ripped through the blazing heat of the day.

2. It was freezing on that sad December day.

3. ____ After my brother’s accident, I sat alone in the hospital waiting room.

4. __ My friend and I should not have been walking home alone so late on that dark winter night.

5. _____ Whales are by far the largest marine mammals.

6. _____ She gave her friend a birthday gift.

7. ____ The gleaming snow lay over the treacherous mountain like a soft white blanket, making

the terrain seem safe instead of deadly.

8. ___ The Russian dictionary that we use in our language class has 500 pages.

9. ___ Amber never expected to hear the deadly sound of a rattlesnake in her kitchen garden.
10. _____ A shot rang out in the silence of the night.

UNIT 2 » Narrative Essays
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For more practice with identifying hooks, try Unit 2, Activity 2 on the Great Writing 4 Web site:
elt.heinle.com/greatwriting

The Thesis

In most types of essays, the thesis states the main idea of the essay and tells what the organization
of the information will be. However, in a narrative essay, the thesis introduces the action that begins
in the first paragraph of the essay. Look at these example thesis statements:

o Now, as I watched the bus driver set my luggage on the airport sidewalk, I realized that
my frustration had only just begun.

o I wanted my mother to watch me race down the steep hill, so I called out her name
and then nudged my bike forward.

o Because his pride would not allow him to apologize, Ken now had to fight the bully,
and he was pretty sure that he would not win.

These thesis statements do not tell the reader what happens. They only introduce the action that will
follow. The paragraphs in the body will develop the story.

The Body

The body of your narrative essay contains most of the plot—the supporting information. The action
in the plot can be organized in many different ways. One way is chronological, or time, order. In this
method, each paragraph gives more information about the story as it proceeds in time—the first paragraph
usually describes the first event, the second paragraph describes the second event, and so on.

Transitional Sentences

In an essay with chronological organization, each paragraph ends with a transitional sentence.
Transitional sentences have two purposes: (1) to signal the end of the action in one paragraph and (2) to
provide a link to the action of the next paragraph. These sentences are vital because they give your story
unity and allow the reader to follow the action easily. The following example is from Example Essay 8
on page 41, Paragraphs 2 and 3. Notice how the ideas in the last sentence of Paragraph 2 (the transitional
sentence, underlined) and the first sentence of Paragraph 3 (italicized) are connected.

2 This was my first visit to the international section of the airport, and nothing was familiar.

I could not make sense of all the signs. Where was the ticket counter? Where should I take my
luggage? I had no idea where the customs line was. I began to panic. What time was it? Where was
my airplane? [ had to find help because I could not be late!

3 I tried to ask a passing businessman for help, but all my words came out wrong. He just scowled ,
and walked away. What had happened? I had been in this country for a whole semester, and 1
I could not even remember how to ask for directions. This was awful! Another bus arrived at the
terminal, and the passengers came out carrying all sorts of luggage. Here was my chance! I could
follow them to the right place, and I would not have to say a word to them.

What Is a Narrative Essay?
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Writer’'s Note

Storytelling Tip
If you describe the sights, smells, and sounds of the story, you will bring the story alive

for the reader. Try to include one or two adjectives in your sentences. The more descriptive
the information, the more the reader will connect with the story you are telling.

In the following example, the writer is telling a story about her first day in English class.
Notice the underlined words. They add depth to the story by giving additional information.

I walked into the noisy classroom and looked for a place to sit down. In the back of the
well-lit room, I saw an old wooden desk and walked toward it. After a few moments, the
anxious students quieted down when they observed the prim English teacher enter the room.

The Conclusion

Like academic essays, narrative essays need to have concluding ideas. In the conclusion, you finish
describing the action in the essay. The final sentence can have two functions:

1. It can deliver the moral of the story by telling the reader what the character(s) learned
from the experience.

2. It can make a prediction or a revelation (disclosure of something that was not known before)
about future actions that will happen as a result of the events in the story.
Look at these examples:
Moral The little boy had finally learned that telling<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>